






 

INDEPENDENT AUDITOR'S REPORT 

To the readers of Tawhai School's Financial Statements for the year ended 31 December 2024 

The Auditor-General is the auditor of Tawhai School (the School). The Auditor-General has appointed 
me, Michael Stewart, using the staff and resources of PKF Kendons Chartered Accountants Limited, to 
carry out the audit of the financial statements of the School on his behalf. 

Opinion 

We have audited the financial statements of the School on pages 2 to 20 that comprise the Statement 
of Financial Position as at 31 December 2024, the Statement of Comprehensive Revenue and Expense, 
Statement of Changes in Net Assets/Equity and Statement of Cash Flows for the year ended on that 
date, and the Notes to the Financial Statements that include accounting policies and other explanatory 
information. 

In our opinion the financial statements of the School: 

• present fairly, in all material respects: 

o its financial position as at 31 December 2024; and 

o its financial performance and cash flows for the year then ended; and 

• comply with generally accepted accounting practice in New Zealand and have been prepared 
in accordance with Public Sector – Public Benefit Entity Standards, Reduced Disclosure 
Regime. 

Our audit was completed on 26 May 2025. This is the date at which our opinion is expressed. 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 

Basis for our opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) 
issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those 
standards are further described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 

Responsibilities of the Board for the financial statements 

The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  

The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error. 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
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The Board's responsibilities arise from section 134 of the Education and Training Act 2020. 

Responsibilities of the auditor for the audit of the financial statements 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion. 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 

For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements. 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to continue 
as a going concern. If we conclude that a material uncertainty exists, we are required to draw 
attention in our auditor’s report to the related disclosures in the financial statements or, if such 
disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit 
evidence obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern. 

• We evaluate the overall presentation, structure, and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

• We assess the risk of a material misstatement arising from the school payroll system, which 
may still contain errors. As a result, we carried out procedures to minimise the risk of material 
errors arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 
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We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit. 

Our responsibilities arises from the Public Audit Act 2001. 

Other information 

The Board is required to prepare an annual report which includes the annual financial statements and 
the audit report, as well as a Statement of Variance, a Report on how the school has given effect to Te 
Tiriti o Waitangi, an Evaluation of the School’s Students’ Progress and Achievement, a Statement of 
Compliance with Employment Policy, and a Statement of KiwiSport funding. The Board is responsible 
for the other information that it presents alongside its financial statements.  

The other information obtained at the date of our audit report includes copies of the Statement of 
Variance, Report on how the school has given effect to Te Tiriti o Waitangi, Evaluation of the School’s 
Students’ Progress and Achievement, Statement of Compliance with Employment Policy, and 
Statement of KiwiSport funding. 

Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance 
Standards Board. 

Other than the audit, we have no relationship with or interests in the School. 

 
 
 
 

Michael Stewart 
PKF Kendons Chartered Accountants Limited 
On behalf of the Auditor-General 
Lower Hutt, New Zealand 

26 May 2025 
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Tawhai School Analysis of Variance  
2024 

How will our goals and actions give effect to Te Tiriti o Waitangi:                                                                                                  Regulation 9(1)(g) 
                                                                                          
In giving effect to Te Tiriti O Waitangi we are recognizing, respecting, and implementing the principles of partnership, participation, and 
protection outlined in the treaty.  
 
Tawhai School is committed to honouring Te Tiriti O Waitangi through our words, actions and our attitudes. We expect all tamariki have the 
opportunity to learn about the people and places that form the history of our location. We value the role of mana whenua and recognise the 
unique place of Māori as the indigenous people of Aotearoa, New Zealand. We respect and nurture our relationship with our local marae, 
Koraunui Marae, and whānau, seeking their input and actively involving them in decision making. 
 
Caring for our ākonga, acknowledging their tuakiritanga (identity) and having high expectations for them is key to ākonga achieving success as 
ākonga. 
 
Culturally responsive teachers and support staff welcome and build relationships with tamariki and their whānau, constantly seeking to increase 
their understanding and knowledge of Te Reo Māori and Tikanga Māori. 
We will meet regularly and actively maintain strong lines of communication with whānau, and together celebrate the success of our ākonga.  

 

 

Strategic Goal 1:          
                                                                                                                                                                                                                                           Regulation 9(1)(a) 
Our Teaching and Learning 

Deliver quality, consistent teaching practices aligned to Te Mātaiaho 

Annual Target/Goal:  
                                                                                                                                                                                                                                                Regulation 9(1)(a) 



Plan and implement teaching programmes and assessment practices  that will reflect the new legislation. 

What do we expect to see by the end of the year?                                                                                                                                             Regulation 9(1)(d) 
                                                                                                                               
Teaching programmes will be aligned to the new curriculum and reflect the rich diversity of our community. 
Ākonga will make at least one year's progress in reading, writing and maths. 
 

Initiatives Actions:                                         
Regulation 9(1)(b)         
 
 

Who Regulation 9(1)(c) Resources  
Regulation 
9(1)(c) 

Time Monitoring and 
measuring success 
Regulation 9(1)(d) 
 

Rating scale for 
EOY progress 

Not started: The initiative has not yet begun. Planning or discussions may still be underway. 
Initiated: Initial steps have been taken to start the initiative. 
In Progress: Active work is being carried out, challenges may exist but are being addressed. 
Partially Implemented: Significant elements of the initiative have been executed.  However, some key aspects remain 
incomplete or require further development. 
Fully Implemented: The initiative has been successfully implemented as planned, meeting its goals and delivering intended 
outcomes. 
Sustained/Embedded: The initiative is fully integrated into regular practices or systems, with ongoing monitoring and 
refinement to ensure continued success. 

Planned Initiatives Progress/Comments/Next steps 

Implementation of NZC/ Te 
Mātaiaho (new curriculum) 
and align assessment tools 
to give practical effect to Te 
Tiriti o Waitangi. 
 
Implementation of Te Reo 
Tuatahi (Te Puna Reo) 
 

In progress 
Very late in the year, a new English and Maths curriculum was introduced to teachers. Given the unexpected 
timing and the fact that it was introduced late in the year, the implementation of this new curriculum is still in its 
early stages. Teachers have begun familiarizing themselves with the framework, but the full integration into 
classroom practice will require further development and support in the coming year. 
 
As noted in previous comments, professional development has been a key focus area to build readiness for these 
changes. The ongoing BSLA training has been instrumental in supporting the English Curriculum, particularly in 
strengthening structured literacy approaches. Additionally, Verity Short's writing professional development has 
provided valuable insights into improving student engagement and achievement in writing, ensuring alignment 
with the updated curriculum goals. 
Te Puna Reo has continued to guide teachers in enhancing their delivery of te reo Māori and consolidating 
tikanga practices in the classroom. This ongoing focus supports the integration of cultural responsiveness across 
the curriculum and ensures that our teaching reflects the values and identity of our learners. 
 
Looking ahead, further time, resources, and structured professional development will be crucial to fully embed 
these curriculum changes and maximize their impact on teaching and learning. 



Promote the use of our local 
environment to enhance our 
curriculum. 

Partially Implemented  
 
Koraunui Marae Open Day: children and staff participated in the open day at Koraunui Marae, providing an 
opportunity to engage with local cultural practices and strengthen ties with our community. 
 
Local Swimming Pool: The school utilised the nearby swimming pool, incorporating swimming skills into the 
curriculum while making use of a valuable community resource. 
 
Community Events: Local community events were actively promoted, encouraging participation and creating 
meaningful links between the school and its surrounding environment.  Tawhai hosted a community enviro 
schools meeting with David Prickett an ecologist who has been leading the work on the translocation of lizards 
to the Horoeka Reserve.  Our senior students  were also lucky enough to attend the World of Waste Experience 
(WOW) this term.  This involved a trip to the landfill, Earthlink and the Dowse.  The students learnt about waste in 
our city and they were supported to think innovatively and creatively about reducing waste in our environment. 
 
These actions reflect our commitment to integrating the local environment into our teaching and learning, 
providing students with hands-on, relevant experiences that support their education and connection to the 
community. 
 
Continuing to build on these partnerships and where possible plan to utilise community resources within the 
programme. 
 

Annual Target/Goal:                                                                                                                                                                                       Regulation 9(1)(a) 
 
Implement bullying prevention and digital safety programmes to support a safe environment. 

What do we expect to see by the end of the year?                                                                                                                          Regulation 9(1)(d) 
 
Teachers will have implemented the KIVA bully prevention programme and ākonga will be using strategies that support them to feel safe. 

Term 4 

Planned Initiatives Progress/Comments/Next steps 

To develop strategies to 
support bullying prevention 
and online safety.  

Fully Implemented 
The school has successfully implemented the KiVa programme as a key strategy to address bullying prevention. 
This evidence-based programme includes: classroom lessons, reporting processes and support for children. The 
initial KiVa survey was completed at the end of 2023 and has been administered the same time this year. We 



have yet to analyse that data. 
 
Online safety has been promoted with the Cyber Safety evening, reviewed digital agreements for both children 
and staff and N4L upgrade to support us to monitor internet access more effectively. 
 
We have committed to the KiVa programme for 2025 and will continue to embed these (and digital safety) 
practices. 

Explore programmes that 
meet the needs of our 
diverse ethnicities and 
special needs 

Fully Implemented 
This term we have explored a range of programmes to better support our learners with special needs.  We 
initially trialled the Kiwi Reading Doctor Programme, a structured literacy programme and the Buzz Programme.  
All of these programmes were effective in supporting our students with their learning.  Our LSC also provided 
additional support to students identified with dyslexia or dyslexic traits.  In addition, ongoing PLD was given to 
our Teacher Aides to better support our ESOL students with a range of oral language activities and learning 
resources/supports.  
 
Our school Chaplain has also worked closely with students identified as having anxiety issues. 
 
We will continue to explore programmes for our growing number of ESOL students and advocate for our special 
needs students. 

To provide quiet workspaces 
for students and staff to 
access. 

Partially Implemented 
 
Classroom teachers continue to create quiet spaces within their rooms for students who prefer to work 
independently or away from distractions. Observations during Principal/DP walkthroughs have shown these 
areas are consistently well utilized, highlighting their value to students. Many classrooms also feature quiet 
library corners where students can enjoy books in a calm, focused environment. 

Students with Full Learner Licences have demonstrated responsibility and self-management, allowing them to 
choose their preferred workspace around the school, including the staffroom area. This level of agency has been 
highly appreciated by students, as it empowers them to take ownership of their learning environment and work 
in a way that suits their needs. 

Looking ahead, if our plans for the library hub are approved, even more workspace options will become available 
for both students and staff, further enhancing flexibility and engagement in our learning spaces. 

Strategic Goal 3:    
                                                                                                                                                                                                                                                    Regulation 9(1)(a) 
Our Connections 
 

Strengthen connections with our whānau 



Annual Target/Goal:                                                                                                                                                                                                      Regulation 9(1)(a) 
 
To support whānau to be active partners in their children’s learning journey. 

What do we expect to see by the end of the year?   
 

1. Reporting to parent MOE guidelines will be fulfilled                                                                                                                   Regulation 9(1)(d) 
2. Multiple opportunities will have been offered for whānau to  

● engage in learning (both their own and their child’s)  
● participate in a range of cultural, art, sport and learning celebrations. 

Term 4 

Planned Initiatives Progress/Comments/Next steps 

Review our school 
management system Edge’s 
capacity to fulfil reporting to 
parent requirements. 

Partially implemented 
Edge is being used to email newsletters and class notices to parents/caregivers. We intended to be using the 
Newsfeed feature more extensively but an issue with notifications has caused us to hold off until we can ensure 
parents are receiving the Newsfeed. Our mid year and end of year reports have been written on Edge and shared 
with parents as hard copies and also emailed. More families are now using the Edge app to notify absences. 

 
Provide opportunities to 
nurture whānau 
relationships. 

Fully Implemented 

We have provided numerous opportunities for whānau to be actively involved in school life throughout the year, 
strengthening the partnership between home and school. Each term, we have hosted significant events that 
welcomed and engaged whānau: 

● Term 1: Whānau Picnic, Learning Conversations, and a Digital Safety Evening 
● Term 2: Matariki Celebrations 
● Term 3: Learning Conversations and the School Production 
● Term 4: Athletics Day and the Tawhai Cup 

In addition to these events, ongoing communication with whānau has been a priority, particularly regarding our 
KiVa programme. Regular updates have been shared through newsletters and learning conversations, ensuring 
families are well informed about our approach to bullying prevention. It has been encouraging to see parents 
and caregivers feel confident in submitting referrals to this programme, demonstrating their trust and 
partnership in addressing challenges together. 



The support of whānau in reinforcing KiVa strategies at home has been instrumental in creating a safer and 
more inclusive school environment, contributing to a noticeable reduction in bullying incidents. Furthermore, 
our school chaplain has played a vital role in providing additional counseling and support to students who have 
experienced bullying, ensuring their emotional wellbeing is prioritized. 

These efforts reflect a collective commitment to fostering a strong, supportive school community where every 
student feels valued and safe. 

 
 

Student Data Mid year 
Literacy                    

 

Reading Progress - Years 0-6 
 

 
Year Level 

 
6 months or more 

progress made 

 
Less than 6 months 

progress made 

 
Total Number of 

Students 

0-1 35 (73%) 13 (27%) 48 

2 42 (86%) 7 (14%) 49 

3 55 (96%) 2 (4%) 57 

4 47 (82%) 10 (18%) 57 

5 38 (86%) 6 (14%) 44 

6 37 (86%) 6 (14%) 43 

Totals 254 (85%) 44 (15%) 298 

 
● Whilst we have 27% of Year 0-1 students who have not made the expected 6 months progress it is not uncommon for 

students at this level to take time to adjust to school.  As students are not coming to school with the basic capabilities 



that we have seen in the past, their readiness to learn will therefore take a little longer.  This data supports the decision 
that we have made to look at alternative programmes that may assist us in fast tracking their progress. 

● The year 4 cohort is also tracking slightly lower than we would like to see.  In our opinion we feel that this may be one 
of the cohorts that was adversely affected by the Covid pandemic.  

● The year 3 group has made very good progress to date, and this may be due to the reduced number of interruptions 
to their day.  The emphasis on a regular phonic programme appears to have positively impacted on the data for these 
students also.  

 
 

E-asttle Reading - Year 6 
 

 
● This is the first time 

that this test has 
been administered 
with our Year 6 
students.  This data 
aligns with what we 
are seeing in our 
other assessment 
data and 
observations. 

● The Year 6 students 
are currently 
tracking above the 
New Zealand mean 
score. 

● It is interesting to 
note that our year 6 
students are 
showing a slightly 
lower attitude to 
reading than the 
expected level.  This 
does not reflect what 



the class teachers are reporting and therefore we believe that there may have been some confusion around the 
attitude questions that were, at times, a little ambiguous. 

● This assessment will be administered again in term 4 and we will be very interested in what the data shows us.  
 

 
 

E-asTTle writing - Years 2-6 
 

Year 0-6 students were required to write to 
recount a special time with friends.  For this 
test the students were not allowed to use 
any spelling resources such as alphabet 
cards, word cards and dictionaries.  The class 
teacher was allowed to discuss the writing 
prompt with the students to help generate 
their ideas and memories, but they were not 
allowed to support them during the 40 
minute test.  Hence, the results indicate what 
the students can do by themselves. 

 
A survey was also completed by the 
students, and some useful information about 
their feelings about writing and their 
perceived ability in writing was also gathered 
as part of the test. 
 

● The year 6 students are currently 
tracking above the expected level in 
writing for term 2. 

● Our year level of concern is year 4.  This data matches with our year 4 reading data as mentioned above. 
● Overall this is a pleasing picture and success could be attributed to the ongoing writing PLD that the teachers are participating 

in with Verity Short from Biblio.   The students’ attitude to writing is also very positive, as shown on the Attitude score bar. 
● As you can see the Ideas metre, under the Curriculum Functions, supports the underlying principles of Verity’s approach to 



writing, i.e. I’ve got something to say. 
● Spelling is an area that could be supported by the introduction of BSLA (Best Start Literacy Approach).  

 
 
 
 

Maths 
PAT - scale score shifts in Maths Yrs 3-6 Term 1 to Term 2 

Year level 6 months or more shift Less than 6 months shift 
made 

Total number of students 

Year 3  52  (93%) 2  (7%) 54/57 
(3 did not do Term 1 test) 

Year 4 40  (77%) 12   (23%) 52/57 
 (5 not tested in Term 2) 

Year 5 32   (73%) 12   (27%) 44 

Year 6 34   (79%) 9    (21%) 43 

 
● The 6 months shift has been determined by measuring the scale score shift from Term 1 test to Term 2 test. 
● Each year level has an average scale score shift determined by NZCER. 
● Year 3 has no average progress score yet so all shifts were counted as expected progress. 
● Year 4 had 23% that did not make the 6 month scale score shift. These 12 children included 3 who did the Year 5 test. 

They are high achievers but may have encountered content they have not covered yet. 
● The Year 4 cohort will be an area to focus on as some scores were lower than Term 1. This may have been due to a high 

level of sickness around the time of testing where children were not as focussed. Several children needed to be tested 
at a different time to their own class. This was often in a different class or as soon as they came back to school after 
several days off. 

● Year 5 had 27% that did not make the 6 month scale score shift, these children will be discussed at hub hui and 
monitored closely. Again several of these children had been off school due to sickness the week before testing.  

● The Year 5 and 6 cohort may also not have covered all aspects covered in the test yet. 



● It is also not a full 6 months as we tested in Feb and again in June but it gives us a good idea of the children that need 
to be monitored more closely. 

● The results did show our children have a better understanding across the wider maths curriculum, including 
geometry, statistics and measurement. 

● It should be noted that a large number of children made more than 6 months of progress . 
● 9 Year 6 children did the Year 7 test and all scored stanine 7-9 (top 3 stanines). 

 
All year groups are sitting above the national average 
Year 0-2 - 

● Standardised testing is not available for these year groups. 



 
End of Year Data Maths 

PAT - scale score shifts in Maths Yrs 3-6 Term 1 to Term 4 

Year level 12 months or more shift Less than 12 months shift 
made 

Total number of students 

Year 3  55/56  98% 1/56  2% 56 

Year 4 46/53  87% 7/53 13% 53 

Year 5 38/45  84% 7/45 16% 45 

Year 6 40/43 93% 3/43 7% 43 

● The 12 month shift has been determined by measuring the scale score 
shift from Term 1 to Term 4. 

● All year groups have increased the number of children making shifts 
since the mid year data. 

● All scale score shifts were based on the NZCER expected one year 
progress scale scores. 

● Several children did the test a year above to show progress and next 
steps. 

● The number of year 4 (7) and year 5 (7) students who did not show 
progress is more than we would like to see. This group will need to be 
monitored carefully next year.  

● New curriculum and “Maths No Problem” programme will be 
introduced next year 

● This should give more consistency in how Maths is delivered to all year 
groups. 

                                                                                                                                                                 Progress Over Time 
                                                                                                                                                                                                                                     Term 1, Term 2 and Term  



 
 
 

 
End of Year Literacy Data 

 
Reading Progress (Running Record) - Years 0-6 (Term 1 - Term 4) 

 

 
Year Level 

 
12 months or more 

progress made 

 
Less than 12 months 

progress made 

 
Total Number of 

Students 

0-1 BSLA BSLA BSLA 

2 (rm 8, 9A) BSLA BSLA BSLA 

2  42 (93%) 3 (7%) 45 

3 56 (97%) 2 (3%) 58  

4 54 (92%) 5 (8%) 59 

5 44 (98%) 1 (2%) 45 

6 42 (95%) 2 (5%) 44 

Totals 238 (95%) 13 (5%) 251 

 
● N.B. The year 0-2 students from rooms 8, 9, 9A, 10 are not included in this EOY data as they are now following the 

BSLA programme which does not measure student progress with a running record. 
● 238/251 (95%) of our year 2 - 6 students have made 12 months or more progress in reading based on their running 

record data. 
● 13/251 (5%) of our year 2-6 students have made less than 12 months progress from Term 1 to Term 4. 
● In the year 4 level, 5 (8%) of students are recording the highest number of students who have not made the expected 

12 months or more progress.  This will be a focus level for additional support in 2025. 



● Our year 5 group has made the greatest progress in reading with only 1 (2%) student not making the expected 12 
months or more progress. 

 
 

Mid year / EOY Comparisons - Years 0-6 
 

 
Year 
Level 

Mid Year 
% of students making 

6 months or more 
progress made 

EOY 
% of students 

making 12 months 
or more progress 

made 

Mid Year 
 % of students making 

Less than 6 months 
progress made 

EOY 
% of students making 
Less than 12 months 

progress made 

0-1 35 (73%) BSLA 13 (27%) BSLA 

2 42 (86%) *42 (93%) 7 (14%) *3 (7%) 

3 55 (96%) 56 (97%) 2 (4%) 2 (3%) 

4 47 (82%) 54 (92%) 10 (18%) 5 (8%) 

5 38 (86%) 44 (98%) 6 (14%) 1 (2%) 

6 37 (86%) 42 (95%) 6 (14%) 2 (5%) 

Totals 254 (85%) 238 (95%) 44 (15%) 13 (5%) 

 
 

● N.B. * Year 2 data does not include rooms 8 & 9A students 
● When comparing the mid year and end of year data, the students in all levels have made a positive shift in their 

reading progress from term 1 - 254 (85%) to term 4 - 238 (95%). 
● The greatest shift has been made in the year 5 group (12%). 

 
 

 
 
 



 

 
E-asTTle writing - Years 2-6 (End of Year 2024) 

 
Year 0-6 students were required to write to explain what makes a good friend. For this test the students were not allowed to 
use any spelling resources such as alphabet cards, word cards and dictionaries.  The class teacher was allowed to discuss the 
writing prompt with the students to help generate their ideas and memories, but they were not allowed to support them 
during the 40 minute test.  Hence, the results indicate what the students can do by themselves. 
 
A survey was also completed by the students, and some useful information about their feelings about writing and their 
perceived ability in writing was also gathered as part of the test. 
 



 
 
Writing Scale Overview: 
The box-and-whisker plots for Years 2 to 6 demonstrate student performance compared to the NZ benchmark (blue). 
 
Progress Across Year Levels: 

● Year 2: Students are generally performing below the NZ benchmark, with a wider distribution indicating variability in 



achievement. 
● Year 3: Progress is evident with median performance aligning closer to the NZ benchmark, though there is still 

variability. 
● Year 4: The median continues to rise, overlapping the NZ benchmark, showing improved alignment with national 

standards. 
● Year 5: Steady improvement is observed, with performance mostly matching or exceeding the NZ benchmark. 
● Year 6: Strong improvement, with a narrower distribution and a clear trend of meeting or exceeding national 

expectations. 
 

Curriculum Functions (Gauges): 
 
Ideas, Structure, Organisation, and Vocabulary: 

● All indicators reflect above average performance (within the green range), indicating that these aspects are strengths 
across the board. 

● Ideas and Organisation show particularly strong results, suggesting students are effectively expressing and organising 
their thoughts. 

● Vocabulary is solid, though there is some room for further enrichment. 
 

Sentence and Punctuation: 
● These gauges show slightly lower scores compared to other functions, falling into the mid-range of green. 
● Focused attention on sentence construction and punctuation rules could help students further improve in these 

areas. 
 
Spelling: 

● Spelling scores are somewhat weaker, nearing the lower green range. There is a clear need for interventions or 
continued emphasis to close the gap in this area. 

 
Attitude – General: 

● Students' general attitudes, as measured in the bottom bar, are high, reflecting positive engagement and motivation. 
This likely contributes to the overall progress seen across the curriculum. 
  

Summary of Progress: 
● There is evidence of consistent improvement in writing skills from Year 2 through Year 6, with students in senior years 

achieving at or above national benchmarks. 
● Curriculum function strengths lie in Ideas, Organisation, and Structure, while Sentence, Punctuation, and Spelling 

require additional focus. 
● The positive student attitudes suggest an effective and supportive learning environment. 

 



Next Steps:  
 

1. Targeted Spelling Support: Develop specific spelling interventions and strategies to improve performance in this area. 
2. Sentence and Punctuation Workshops: Provide professional development for teachers to enhance students' technical 

writing skills.  
3. Support for Lower Year Groups: Focus on Years 2 and 3 to reduce variability in achievement and bring performance 

closer to benchmarks earlier.  
4. Continue Promoting Positive Attitudes: Maintain and embed practices such as universal experiences that foster 

student engagement and enthusiasm for learning. 
 

NB: all the above will be supported by structured literacy programmes where explicit teaching is fundamental. 
 

 
Data Requested by ERO 

 
Reading At / Above 

  2022 2023 2024 
  EoY EoY EoY 
All 88% 89% 90% 
Māori 94% 89% 95% 
Pacific 95% 93% 80% 
NZE 86% 89% 91% 
Boys 84% 84% 85% 
Girls 83% 93% 96% 

 
 
 
 
 
 
 



Writing At / Above 
  2022 2023 2024 
  EoY EoY EoY 
All 82% 83%     85% 
Māori 88% 82%   90% 
Pacific 95% 86%    76% 
NZE 79% 85%    89% 
Boys 76% 78%     78% 
Girls 88% 88%   95% 
 

Mathematics At / Above 

  2022 2023 2024 
  EoY EoY EoY 
All 89% 90% 87% 
Māori 88% 84% 87% 
Pacific 95% 93% 80% 
NZE 88% 92%  87% 
Boys 91% 90% 87% 
Girls 87% 90% 89% 

 

Some further Analysis: 

Reading: Overall 80% at or above 

Pacifica boys: 17/24 boys are achieving at or above = 71% 

Pacifica girls:  16/17 girls are achieving  = 94% 

 



  

Writing: Overall 76% at or above 

Pacifica boys: 14/24 boys are achieving at or above = 58% 

Pacifica girls:  17/17 girls are achieving at or above = 100% 

  

Comments: 

·   3 Pacifica boys (Years 4- 6) arrived during the year 
·   1 Pacifica boy is receiving In Class Support 
·   1 Pacifica boy will be referred to RTlit 
·   Attendance has been a concern for at least two of these students below 
·   4 Pacifica boys are above expected levels in writing. 
·   With their developing sense of belonging, our focus for our non-school of origin students will be to accelerate their 

progress and provide all available support for the Pacifica students with additional needs. We will be actively supporting 
whānau to attend as much as possible. 

 


